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Gopmumpytollee oueHmBaHme no M.A. TTMHCKOW

«Ecnn oueHmnBaHMe NCNONb3YeTCA A1 3aBEpPLUAIOLWEN OLUEHKU B KOHLLE, OHO HOCUT Ha3BaHME
CYMMATUBHOrO (MTOrosoro). Ecam oHo chyXut ana moandpurKaLummn Kypca, Nnoka OH HaxoamuTca B
npouecce pa3BUTUA, OHO Ha3biBaeTcss POPMATUBHBLIM (POPMUPYIOLLLMM)»

«dopmumpytollee oueHmBaHue (formative assessment) — npoBOAUTCS B X0 COBEPLLUEHCTBOBAHMUSA

NN KOPPEeKUMK onpeaeneHHom yuebHom nporpammsl (Kypca, uukna). Kak npasuno,
OCYLLECTBNIAETCA TEM, KTO peann3yeT AaHHYIO nporpammy. Ho moxKeT npoBoANTLCA BHELLHMM

3KCNepToM»

dopmupytoulee (BHYTPUKNACCHOE) OLLEHUBAHMUE:
* LleHTpUpPOBAHO Ha y4YeHUKe
* Hanpasnaetca yuntenem.
* Pa3HOCTOPOHHE pe3y/bTaTUBHO.
* dopmupyet y4ebHbIN npoLecc.
* OnpeneneHo KOHTEKCTOM.
* HenpepbliBHO.

M.A. NnHcKaa. Popmupytowiee oueHUBaHMe: oueHnBaHue B Knacce. M: Jfloroc. 2010.



CymmumpytoLiee n GopMmnpyroLLee
oueHmBaHue no N.C. duwmany, I.b. Fonyby

e Cymmupytouwlan (BHeLWHANA) OLLeHKa OpPMEHTUPOBAHA Ha BCIO COBOKYMHOCTb y4Yallmxca (Knacc,
napasn/iesnb, BCE WKONbHMKM CTPaAHbI AaHHOro Bo3pacTa). OHa npu3BaHa eaMHO0bPasHO
3aPpMKCUpPOBaATb YPOBEHb AOCTUNKEHUM YYaLLLEroCs NO UTOraM OCBOEHUSI KOHKPETHOTO COAEPKaHUSA
0obpa3oBaHus. BHellHee oueHnBaHWE B OCHOBHOM MPOU3BOANTCA C MOMOLLbIO HOPMATUBHO-
OPMEHTUPOBAHHbIX TECTOB (6annbl, NONYYEHHbIE YYALLMMCA, NHTEPNPETUPYHOTCA OTHOCUTE/IbHO
HOPMbIl COOTBETCTBYHOLLMM 06pa3om 060CHOBAHHbIX CTaTUCTUYECKM MOJTYYEHHbIX 3HAaYEHUIN
BbINO/IHEHMA AAHHOIO TecTa penpe3eHTaTUBHOM BbIOOPKOWN NUCTbITYEMBbIX).

* BHyTpeHHee (popmupytollee) oLeHMBaAHNE NPEeANOiaraeT OLEHKY AOCTUXEHWNIM YUYaLLMXCA
yuymnTenem, KoTopbli UX obyyaeT, TO eCTb YENOBEKOM, HAaXOAALLMMCA BHYTPU NpoLuecca obyyeHus
TECTUPYEMbIX yYaLLMXCA. ITOT cnocob HauesneH Ha onpeaeneHne UHANBUAYANbHbIX AOCTUKEHUIN
Ka*KA0ro yyalleroca u He NpeanosiaraeT Kak CpaBHEHMA Pe3ybTaToB, NMPOAEMOHCTPUPOBAHHbIX
Pa3HbIMM yYaLWMMUCA, TaK U aAMUHUCTPATUBHbIX BbIBOAOB MO pe3ysbTaTtam 0byyeHus
ncnbiTyembix. PopmMupyoLLEN AaHHAS OLEHKA Ha3bIBAaeTCA MOTOMY, YTO OHA OPUEHTUPOBAHA Ha
KOHKPETHOro yY4eHWKa, Npn3BaHa BbIABUTb NPobesibl B OCBOEHMWN YYALLMMCA 3/1IEMEHTA
coaepkaHma obpasoBaHMs € TeM, YTOObI BOCMOAHUTb UX C MAaKCUManbHON 3GPEKTUBHOCTLIO.

N. C. duwmat, I b. fTony6. opmupytowan oueHKa obpasoBaTenbHbIx pe3ynbTaToB yvawmxca: Metogmyeckoe nocobue.
Camapa: M3paTtenbctBo «YuebHan nutepaTypa», 2007



besotmeTouyHoe obyyeHue no I A. LlykepmaH

“Korpga yuntenb oueHMBAET OTBET YY4EHMKA, OH COOOLLLAET nNpexKae BCero
CBOE NMYHOE MHEHME O KOHKPEeTHOM paboTe KOHKpeTHOro pebeHkKa.
Korga yumtenb CTaBUT OTMETKY, Ha NepBbIM N1aH BblABUraeTca
obuwerocyaapcTBeHHbIM CTAHAAPT KavyecTBa 3HAHMN, YMEHUWN, HAaBbIKOB,
4ype3Bbl4alHO YAO0OHbIN ANA BHELHEro KOHTPOA HaA, y4ebHbIMM
3aBeAeHMAMMN, HO BbIXONALLMBAIOLLMIK [TAaBHOE N B YYUTE/IbCKOM, U B
YYEHUYECKOM TPyAEe — CaM NPOoLEeCcC OBlaAeHUA 3HAHNAMMN,
YMEHNAMMWU, HaBblKamn”

[LA. LykepmaH. OueHKa 6e3 otmeTkU. M.-Pura: lNegarornyeckmni LeHTp.
«IKcnepmmeHT», 1999. - 113 c.



Formative assessment and feedback

* Formative assessment (assessment that does not count towards a
final mark or grade) aims to enhance learning through providing
appropriate feedback (Crisp, V., & Ward, C. (2008).

* Black and Wiliam (1998): “firm evidence that innovations designed to
strengthen the frequent feedback that students receive about their
learning yield substantial learning gains”

* Feedback assists learners in their awareness of weaknesses in their
current knowledge and can hence guide further study (Boston, 2002).

* The most helpful forms of feedback are specific comments on the
good features of work, weaknesses and how to improve (Bangert-
Drowns, Kulik, Kulik, & Morgan, 1991; Black & Wiliam, 1998).



FORMATINE SUMMATIVE

/A
Lf =1

WHEN THE CHEF WHEN THE GUESTY
TASTES THE S0uP TASTE THE S00P

Formative assessment is ‘assessment for learning’, with summative assessment

being ‘assessment o f learning’ (Black and Wiliam, 1998).



assessment before learning

PopmMaTUBHOE,
CYMMATMBHOE U
NMNarHoCTUYecKoe
OLEeHMBaHMe

diagnostic

assessment for
learning

assessment of
learning

-

formative

Crisp, Geoffrey. (2020). Interactive

e-Assessment: moving beyond

multiple-choice questions. assessment after learning assessment during learning



CmewaHHble TeXHUKu
lpumep: umozosoe acce




CTpyKTYypa 0630pa

* AHanus MmexxayHapoaHbiX NICTOYHUKOB
e CtaTbM 0630pHOro xapaKktepa (4)
* JKCNEPUMEHTbI U NpaKTU4eckmne paspaboTtku (5)

e OBHapyXeHMe 3aBUCUMOCTEN MEXAY TEXHUKAMUM OLLEeHMBAHMA U 06pa3oBaTeNbHbIMU
pe3synbtTatamm (5)

* OTHOLIEHME CTYAEHTOB U NpenoaasaTenei K pasinyHbim popmam oueHUBaHus (6)

* AHaNN3 POCCUMUCKUX UCTOYHUKOB
* HayyHble cTaTbu (2)
e KeWcbl, 0630pbl, ONMCaHUA NPAKTUK (8)

[ns Kaxaoro UCTOYHWKA onucaHbl 3a4a4un, An3anH, MeToabl, BbIDOPKa,
npoueaypa v pesyabraTbl UCCef0BaHUA



CTaTbh OD30PHOro XapaKkrepa

* Broussard (2014): xapaKTepHble 4epTbl UTPbl, KOTOPble ONpPeaenatoT ee Kak
eCTEeCTBEHHbIN KOHTEKCT A1A OocywecTBieHna popmMaTUBHOIO OLEHUBAHUA:
* Passutume couUnaJibHbIX HaBblIKOB 3a4aCTYIO ABNAETCA eCTECTBEHHbLIM U OXKNOJdEMbBIM
NoH6oYHbIM Pe3y/IbTaTOM rpynnoBon Urpbl. YTo meHee o4eBUAHO, NOCAEAHUE TaKXKe
coaepKar B cebe anemeHTbI (2 MHOTAA M cneuManbHOE NPOCTPAHCTBO AJ1) OLEHKMU
AENCTBUN UTPOKa CO CTOPOHDI APYrMX y4acTHUKOB (KOMaHAbl, NPOTUBHUKA,

BeayLlero U T.4.). Takum ob6pasom KoneKTUBHbIE UrPbl Pa3BUBAIOT Y YYaLLUXCA
HaBbIKU rOPU3OHTA/IbHOTO OLLeHUBAHUA, KOTOPbIE NONOXKUTENIbHO CBA3aHbI C

HaBblKOM CaMmoOoOLUEeHNBaHUNA

 Tillema (2010): TpM WMPOKO UCMNO/Ib3YEMbIX, MO MHEHWIO aBTOPOB, B
NoAroTOBKe neaaroros TeXHMKM GOPMaTUBHOIO OLLEHMBAHUA: NOPTHOIMO,
ropu30oHTa/IbHOE (peer) oueHUBaHME N CAMOOLEHMBAHUE



IKCMEPUMEHTbI M NPaKTUYECKME Pa3pPabOTKN

* Van der Kleij (2020): paboTa c nony4eHHbIMU KOMMEHTapUAMM (0T yumntens, ot
APYTNX Y4EHUKOB U OT CeBA JINYHO) B OTHOLLIEHUN TPEXHEAENbHOM NPAKTUYECKON
PaboThbl. BbisBneHbl CNOXKHOCTU HA KaKOM-1MB0 13 3TanoB paboTbl c 06paTHOM
CBA3btO; pePNEeKCUBHbIN 3Tan — HOBbIW TUN AeATE/IbHOCTH

* Fernando (2020): ¢yHKumoHan Moodle (mogynb Quiz) c ToUKKM 3peHuns
nogaepKKu ¢opmMaTMBHOIO OLLEHUBAHMA MUCbMEHHbIX paboT cTyaeHToB. [tochl:
NHTEPAKTUBHOCTb 0OpPaTHOM CBA3MN, MUHYCbI: €ro HU3Kasa MHTEHCMBHOCTb

e Buldu and Buldu (2010): no3nTMBHOE OTHOLLEHWE CTYAEHTOB K TEXHUKE
KapTUPOBAHMUA KOHUENUUN — rpadUUYECKOM OpraHM3aLmm HOBOro 3HaHUA B BUAE
cxembl (purypbl 1 cBA3M mexKay Humu). bazosoe gonyuweHne — opraHM3aums
CTYAEHTAMM 3HAHUA, BbIPA*KEHHOTO B BUAE KOHLEMUMIN, U NOCTPOEHUNE CBA3EMN
MEXKAY HUMKU CNOCODBCTBYET MCMO/Ib30BAHUIO KPUTUYECKOTO MbILIJIEHUA U
aKTUBU3NPYET aCCUMUNALMIO 3HAHUA B CYLLECTBYIOLLME KOTHUTUBHbIE CTPYKTYPbI



ObHapyXeHre 3aBUCUMOCTEN MEXKAY TEXHUKAMMU
OLEHMBAHMA M 0Opa30BaTENbHBIMU PE3y/IbTaTaMM

* Mackintosh-Franklin (2021): ctyaeHTbl onuMOHaAbHO NOAYYUNM
formative feedback ot npenogasatenen K 4epHOBMKY CBOEro 3cce
(500 cnhoB), KoTOpbIM A0/IKHA Bbl1a NOMOYb MM B NOATOTOBKE
ntorosou pabotbl o6vemom 2000 cnos. CBA3b C NTOTOBOW OLEHKOM
(yawe A, pexe fail)

* Pla-Campas et al. (2016): yyactne B naptucmnatuBHom ¢popMaTUBHOM
OLeHMBAHUN TEXHUKU (CaMOOLUEHMBAHUE U TOPU3OHTAIbTHOE
oLUeHMBaHMe) cBA3aHo ¢ 6bosiee BbiIcoKMMm bansiiom (7.35 n3 9) no
Kypcy, a TO/IbKO B HENAapTUCUNATUBHOM (MCTOYHUK 0OpPaTHOM CBA3U —
npenoaasaTesib) — c bonee HU3KMMm (6.68 13 9).



OTHOLWeEeHMe CTYAEeHTOB M NpenoaaBaTenem K
Da3/IMYHbIM POPMaM OLEHUBAHMA

* Duers (2009): cTyaeHTbl He TOTOBbI K KOUTUYECKMM KOMMEHTAPUAM CO
CTOPOHbI OAHOKYPCHUKOB B paMKax y4ebHOro npouecca, Yto MOXKeT
MCKa*KaTb rOPU30OHTA/IbHYIO OLEHKY

e Ghiatau et al. (2011): ctyaeHTbl BOCNPUHUMAIOT AOMOJIHUTE/IbHbIE
OLLleHOYHbIE NpoLeaypbl HEraTUBHO, AAXKeE €CNn OHU — POPMATUBHbIE

* Beaumont et al. (2011): pe3koe CHU¥KEHUE MHTEHCUBHOCTHU
dopmaTnBHOM 06paTHOM CBA3UN OT NpenoaaBaTens K CTYyAEHTY Npu
nepexoge mexay LWKoaou u By3om. Pasznmyme B oxknaaHuax ob
YCTPOWCTBE y4yebHOro npouecca mexxay CTyaeHTaMu U
npenogaBaTenamm



Poccmmckme McToUYHUKU

e KopHeBsa (2017): Koppenauma (r = 0,399, p = 0,004) mexay
MCNO/Ib30BaHNEM TEXHMK GPOPMATMBHOIO oLeHnBaHunA («HeaenbHble
otyeTbl», «Pybpukun», «Tectbl», «Knactepbl NOHATUINY,
«Chopmynmnpymn Bonpocbl») N ypoBHAMU CAMOOLILEHKM.

* AbaKkaposa (2020): paboTa Haa ocA3aemMbiM NPOAYKTOM (nepesBoa
KHUIMN) 1 $OPMaTUBHbLIN NOAXOA K OLLEHUBAHUIO (TOPM3OHTaNbHOE B
MaJibIX Fpynnax) No3B0O/ININ NOBbLICUTb MOTMBALUIO CTYAEHTOB K
BbINO/IHEHUIO B CYLLLHOCTU TPUBMAIbHOIO 3a4aHMNA Ha NepeBo] TEKCTA



CybbeKTMBHbIE HabAtoAEHUA

* opmaTnBHOE OLIeHUBaHWNE B 3apybexxHON nnuTepaType — B MOAaBAAIOLLEM
bonblMHCTBE Be30oTMETOYHOE. B pOCCMNCKOM NPAKTUKE OYEHb YacTo
BUAHO cmelleHne pykumm GopmaTUBHOIO M CYMMATUBHOIO OLEHMUBAHMUA B
OAHON Npoueaype

* CywHOCTb POPMATUBHOIO OLEHNBAHMA OAHA B LLKOAE U By3e, HO B By3€e
OOMUHUPYIOT NapTUCUNaTuBHble GopMbl

e OTnpaBHan ToOYKa Npu co3aaHnnM GopmMaTUBHbLIX Npoueayp -
npoeKTupoBaHue / NnporpammupoBaHue / cueHapHaa NnpopaboTka
0bpaTHOW CBA3M N B3aUMOAENCTBUA C HEWM CTyAeHTa:

* YT0o npoueaypa B npmHUMNE cCnocobHa coobWwnTb CTYAEHTY?
* Kak oHa nomoraeT NoHATb coobueHne?

* [Toyemy CTYAEHT A0/IKEH «KNPUCBOUTLY» MOHATOE?

e KaK nepeBecTu «NpUCBOEHHOE» B y4ebHble AencTBua?

* OpmMeHTaLmMs Ha COKpalleHMe BpeMeHHOro pa3pbiBa mMexay y4yacTuem B
npoueaype oueHMBaHMA N NoslydeHnem obpaTHOM CBA3U



CybbeKTMBHbIE HabAtoAEHUA

» KOoHceHcyc no nosoAay NpUHLMNOB 0bpaTHOM CBA3U
(Nicol and Macfarlane-Dick, 2006, unt. no Hansen 2020):

* [omoraTb B onpeaesieHnn Toro, B YemM 3akatovaeTca yuebHana pe3ynbtatmBHOCTL (good
performance);

* Pa3BmBaTb CNOCOHBHOCTU K CAaMO-OLLEHUBAHMUIO;

* [penocTaBnATb CTYAEHTaM (BbICOKO)KauyecTBEHHYIO MHDOPMaLUIO 06 y4ebHbIX pe3yibTaTax;
* [oowpaTb ANaNOr Mexay npenosaBaTtesieM U CTYAEHTOM, a TaKKe MeXKay CTYAeHTaMU;

* [oBblWaTb NO3UTUBHYIO SMOLIMOHANbHYIO MOTUBALMIO U CAMOOLLEHKY;

* [penocTaBNsaTb BO3MOXKHOCTU K YCTPAHEHUIO Pa3pbiBa MeEXKAY TEKYLLEN U KeslaeMomn
Pe3y/NIbTaTUBHOCTbIO;

* MHbopmHnpoOBaTbL NpenoaaBaTena B YeCTM NPUHATUA NeAATOrMYECKUX PeLLEeHUN.

* UKT oTKpbIBatoT B $OPMATUBHOM OLLEHUBAHWUMN BO3MOXKHOCTU, HEJOCTYMHbIE B
paMKax TPaaAULUMOHHbIX GOpPM:

* VHUKa/IbHble CETTUHIU OLLlEHMBAHUA, B TOM YNC/IE 33 CYET NPUBAMMKEHUSA K NPAKTUYECKON
NeATeNIbHOCTU (KOMMNbIOTEPHbIE CUMYNATOPbI, BUPTYa/ibHbIE aBaTapbl);

* MOMEHTAaJ/IbHAA N BbICOKO-UHTEPAKTUBHAA O6paTHaFI CBA3b.
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